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IDENTIDAD

PEC

   The Educational Project of the Centre (hereinafter,
PEC) is an institutional document that specifies the
identity of the English Centre (ECI), defines the type
of person we want to form (values, principles of
identity, patterns of conduct, etc.) and expresses the
organizational and functional structure of the Centre
which is expanded in the  Regulations of Organization
and Operation(ROF). In  the PEC we collect the
educational approaches aimed at directing the
teaching and learning process of our pupils and the
objectives that are to be achieved. These objectives
serve as a reference to achieve coherence in the
different projects and schedules and mark the
guidelines of our curricular project and, ultimately, of
our didactic programs.

   At ECI we have a Management System, certified by
ISO, with defined processes and documentation that
describes them. Our system complements the
Projects, Protocols and Policies with sufficient
concreteness to achieve excellence.

 A main feature of our model is the active
participation of the entire educational community in
school life. In this sense:
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Pupils participate in the decisions and daily life of
the school, constituting one of the distinctive
aspects of our educational project ECI, which is
articulated through our tutorial action plan (PAT). 

Families fully share the Purpose of the School, as
well as its Mission, Vision and Values and are
actively involved in the life of this, participating in
numerous forums and channels to convey their
suggestions and comments, which are taken into
account in improvement decisions and strategic
plans. In addition, they carry out joint activities in
the Parents School where they interact with the
pupils, other families, and the Centre. They are
active on social networks participating and
commenting on them.



linguistic barrier. It is based on the acquisition of
skills and designed to encourage the curiosity and
creativity of our pupils from the age of 2 until they
finish their studies.

  One of the main characteristics is to offer a wide
variety of opportunities in all areas, cultural,
artistic, linguistic, scientific, and social, so that our
pupils can fully develop both in the academic field
and in the personal field and be able to function in
an international environment. In short, our
educational project is based on an enriched
curriculum that allows us to expose our pupils to
different experiences in all areas including didactic
that, in addition to achieving curricular objectives,
complement each other to acquire different
personal and social skills that serve them in
different fields of their current and future life. All
this enables them to function in any field, including
international. It gives them the opportunity to
know their talents, their preferences enriching
their experience so that they can develop to the
maximum of their own potential.
 
   The PEC will also be the guide for the annual
planning of the Centre including the process of
continuous improvement according to our  values,
INTEGRITY AND RESPONSIBILITY.

Our teaching staff is fully aligned with our
educational project. Participates and is
involved in the development and fulfilment of
the same. We have a critical mind and a
mentality of continuous improvement, which
motivates them to work on commissions and
improvement projects. There are due
procedures to carry out these proposals,
endorsed by ISO, EFQM, EFR, CIS, British
Council and CAMBRIDGE ASSESMENT quality
systems.

Meaningful, comprehensive, and

Theoretical - practical conception
Methodological innovation
Attention to diversity
Internationality
Social awareness

   We understand that our Educational Project will
constitute the lifelong project of our pupils and is
based on our motto LIFELONG LOVE OF
LEARNING. The pedagogical pillars on which it is
based, and are developed throughout the
document, are:

      interdisciplinary learning

   We are defined by an intense international
vision, thanks to our own International Curriculum.
In Early Years, completely British, inspected and
certified by the BRITISH COUNCIL. In Junior School,
officially National Curriculum on which it is
complemented and enriched with an International
Curriculum certified by CAMBRIDGE ASSESMENT.
This accredits, including its physical and human
resources, compliance with the standards
established for British schools outside the United
Kingdom and is designed to train pupils, global
citizens, who in the future will be part of a
globalized world where they are able to overcome
any type of cultural, social, professional, or 
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INTEGRITY RESPONSIBILITYVALUES

ECI



   The English Centre (ECI) is a private,
independent, multilingual, non-denominational
and mixed educational institution founded in 1969
in El Puerto de Santa María (Cádiz). 

  The Centre promotes a holistic educational
system and a comprehensive education with
excellent results. An Educational Project in
continuous development, "always looking to the
future" to be up to the task and meet the changing
and increasingly demanding needs of our society.

   We understand that our pupils live in a society
based on pluralism, ideological freedom, so we
educate without basing ourselves on any dogmatic
ideology, always defending democracy and
parliamentary monarchy as current systems of our
social and political system. We transmit the values
of humanism, however, the religious confessional
character, mostly Catholic, and whenever this is
the demand of our families, leads us to impart as
an option the Catholic religion and offer pastoral
action and catechesis to those families who wish
their children to make First Communion and
Confirmation.

   Our pupils are from the Cadiz Bay area, (El
Puerto de Santa María, Cádiz, Jerez de la Frontera,
and other nearby cities) and, also to a lesser
extent, from other countries. It is located in an
area of high sociocultural level, in which most
families have university studies and a medium-high
living standard. Primarily, their occupations are 

those of free exercise professionals,
entrepreneurs, and civil servants in general. 

    These sociocultural characteristics are what
allow us to design a broad educational project
that, working on diversity, exposes our pupils to a
multitude of experiences to be able to develop
them in all fields and areas of life. Pupils are
accustomed to receiving stimuli for the enrichment
of their skills, the integral development of their
personality and education in values.

1.GENERAL LINES OF
PEDAGOGICAL
ACTION.  VALUES AND
OWN CHARACTER
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1.1. Social-cultural context
 

1.2. Purpose, Mission, Vision,
Values and Pupil Profile

   Establishing the purpose and mission of a school
requires  answering the questions: Who are we?
Why do we exist as a teaching centre? And it is
also, at the same time, the manifestation of the
hallmarks of an organization
               
   The ECI Educational Model is aligned in the
description of our Purpose, Mission,Vision and
Values and developed to give a concrete response
through the profile of each pupil. The principles
that promoted Mrs. Randell to establish this
school, adapted to society and current
technological advances, are currently the
institutional principles that serve as a guide,
inspiration and starting point for the continuous
improvement and future development of our MVV. 

    The Purpose, Mission, Vision and Values of The
English Centre, are included in its Regulations of
Organization and Operation (hereinafter, ROF).
 
    In ECI, we have defined an output profile of the
pupil and for its achievement it is necessary the
enrichment in breadth and depth including among
many other things own design and configuration
subjects, innovation projects of the departments
and a complete tutorial action plan.
  



PUPIL  PROFILE  OF THE ENGLISH CENTRE
 

      I  am eloquent  and able  to  communicate in  di f ferent  ways and f ie lds ;  I  have a  good
reading comprehension,  I  express  myself  correct ly  oral ly  and in  writ ing  in  Spanish,  Engl ish
and a  third  language,  thanks to  accredited knowledge of  these languages,  so  I  know how to
communicate my own bel iefs  and opinions.

   I  can think cr it ical ly ,  and,  through analysis ,  argumentation,  relat ionship,  and
assessment,  I  am able  to  decide ref lexively .

    I  know how to work as  a  team,  because I  have the capacity  for  col laboration and
cooperation,  I  learn autonomously  and as  part  of  a  group to  contr ibute effect ively  and
responsibly . .

     I  interact  with others  and know how to behave in  various areas  and s ituations,  I  have
the abi l i ty  to  adapt  to  the environment through the pract ice  of  good manners,  with
openness  to  other  cultures,  whether  local  or  international ,  which al lows me to  understand
different  bel iefs  showing c it izenship of  the world.

     I  have dai ly  work habits  that  a l low me to  plan,  organize  my t imes and develop act iv it ies
and projects .  I  am able  to  face new s ituations,  evaluate them and evaluate myself  in  a
reasoned way.  I  know how to extract  information from any source of  knowledge and apply
technology for  my own learning,  in  order  to  be independent,  enjoy autonomy,  and manage
my personal  resources  to  achieve success  in  my training valuing the culture of  effort .

    I  have acquired l inguist ic ,  numerical ,  sc ienti f ic ,  technical ,  humanist ic ,  technological ,
and aesthetic  ski l ls  (musical ,  art ist ic ,  and scenic) ,  which al lows me to  maintain my
curiosity  and interest  in  learning and being sensit ive  art ist ical ly . .

   I  think creatively  and independently .  I  know how to solve problems,  l ink,  and apply
different  forms of  learning in  new s ituations.  I  am able  to  make decis ions  as  wel l  as
develop informed and ethical  opinions on complex problems.  I  have an entrepreneurial
spir it  with a  desire  to  excel  and leadership;  I  am enthusiast ic  and maintain a  high level  of
motivat ion that  a l lows me to  face the dif ferent  act iv it ies  and s ituations of  my l i fe  with a
posit ive  att itude and a  sense of  humour.

    I  am aware of  my capabi l i t ies  and possibi l i t ies ,  which al lows me to  act  according to  my
strengths  and l imitat ions  and,  in  this  way,  develop init iat ives  in  a  tenacious,  persevering,
and resi l ient  way.  My self -esteem makes me behave with conf idence,  determination,  and
personal  conf idence.

   I  have healthy sports  and eating habits ,  which make my l i fe  act ive  and healthy,
physical ly ,  and mental ly ,  and thus respect  nature and enjoy contact  with i t .

      I  put  into pract ice  the values  of  Human Rights  based on freedom, integrity ,  and honesty
with myself  and with others .  I  maintain an act ive  commitment to  society  and the
environment,  and I  am aware of  other  social  real i t ies  and cultures,  so  that  my
relat ionships  with others  are  based on understanding,  empathy,  tolerance,  respect ,  and
sol idarity .

   In the form of a decalogue, written in the first
person, the pupil's profile has been constituted.
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     The International Curriculum goes far beyond
language ability; skills and competencies are
acquired that are transferred to all areas of the
curriculum and facilitate learning. It is not limited
to learning English, but opens the doors to other
cultures, customs, and ways of being, thus
promoting a greater knowledge of the world. The
use of this language in multiple situations, both
inside and outside the classroom, consolidates
skills and levels in the pupils verified by the
excellent results they achieve in the external
exams of Cambridge English and PEVAU, results
that allow them to access double degrees in
national and international universities.

 The English language is an integral part of this
centre, not only in the classroom but in all those
spaces that make up our daily practice. Many of
our institutional events reflect British culture or
are carried out naturally in English and Spanish,
hence, thanks to the International Curriculum, our
pupils are prepared for the completion of any
Baccalaureate (national or international), as well as
trained to access International Universities.

    English, along with Spanish, are the vehicular
languages of the school. We are aware   that the
knowledge of other languages helps the concept of
internationality that we instil in our pupils.
Therefore, we also have the French language as
the 3rd language, with a project that starts in Pre -
Nursery (two-year-olds) to Upper Sixth Form (2nd
year of baccalaureate). Initiations in other
languages, such as German (Reception, 4-year-
olds) and Chinese, (Stage 1, 5-year-olds) to Junior
School (Primary) courses, configure our ECI
language offer.

     The internationality and development of Global
Citizens covers all areas of the School and works in
a cross curricular manner. CIS (Council for
International Schools) certifies our International
vocation and the development of an Educational  

  

  The Ethical Principles, the Key Success Factors,
and the differentiating aspects of ECI are included
in its Regulations of Organization and Operation
(hereinafter, ROF).

  Likewise, ECI develops Policies in order to capture
and disseminate the lines and commitments that
affect the entire organization. They are listed in the
ROF and deployed to groups of interest.
.
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1.3. Ethical Principles, Key
Success Factors and
Differentiating Aspects

 

1.4.  Organization and
educational offer of the Centre

    ECI has a well-established and systematized
organizational structure that guarantees all
communication channels both vertically and
horizontally and are described in the ROF.
Likewise, the different bodies that make it up are
explicit in this document.
 
    The Centre offers regulated teaching at the
levels of Early Years (Early Childhood Education),
Junior School (Primary) and Senior School
(Compulsory Secondary Education and
Baccalaureate) in the modalities of Sciences and
Technology and Humanities and Social Sciences.
 
    In addition to being a school with a national
curriculum, as established by current legislation,
we have enriched it with our own international
curriculum, as mentioned in the introduction and
expanded below, and with different pedagogical
innovation projects that cover all fields of sciences,
arts, and letters. 



First Cycle of Early Years (Early Childhood
Education) (2-year-olds).
Second Cycle of Early Years (Early Childhood
Education) (3-year-olds).
Junior School. Primary education. 
Senior School, Secondary. Compulsory
Secondary Education.
Senior School, Sixth Form. Baccalaureate. 

Project that meets the development of Global
Citizenship. In addition, we belong to or are in
contact with numerous international organizations
(CIS, NEACS, NAIS, BRITISH COUNCIL, UT
(University of Toronto), CAMBRIDGE) that allow us
to share teaching experiences with other
international centres including teaching
experiences of teachers to contribute to our
classrooms that innovation, as well as the latest
pedagogical trends in the world.
In addition to reference centres in Spain, Finland,
USA, Canada, England, or France are some of the
places where we have been researching and
studying new techniques. 
    
    Our pupils carry out exchanges, trips, or courses
abroad throughout their school life. Today, the
concept of exchange has changed. Our Global
Learning Community includes, from an epistolary
exchange with pupils from other countries (such as
with Guadeloupe Island, Ethiopia, Eichstätt and
Wendover to give examples in French, German and
English), the ECI Global Challenge in Stage 6 (5th of
Primary, seven-week stay in Wales) and
participation in Erasmus and eTwinning Projects.

  All this is focused on achieving high academic
results and the highest degree of effectiveness in
the external tests of the University, which we
consider to be the keys to success for our pupils
and their families. 

  The additional services offered include services
for pupils and families of morning classroom,
dining room and transport routes.

    The Centre provides the following courses:
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1.5. ECI Objectives

     The International Curriculum promotes the
use of English throughout the School by offering a
wide range of subjects. Our goal is to ensure that
our pupils feel comfortable in both Spanish- and
English-speaking cultures around the world. We
know that the depth of knowledge and
understanding of the language goes beyond what
would be expected in a school environment
governed by the limitations of a purely second
language approach to learning English. In The
English Centre, events, activities, friendships,
connections... everything helps pupils to become
familiar with customs and language. This gives
them a holistic education in English that breaks
new ground both professionally and personally.

  Leaders provide learning spaces, indoor and
outdoor, as resources serving academic excellence
and ensure that all staff understand the need for a
high-quality learning environment that excites
children and encourages them to explore and
learn independently. 
 

   Our Early Years curriculum is broad and
balanced and covers the main and specific areas
described in the EYFS Framework. This also
includes Creative Arts (Dance, Drama, Art),
Movement, MFL and Music which are taught by
specialist teachers. Values are also an essential
part of the Early Years pupils' experience, carried
out through our teaching. There is zero tolerance
for prejudiced or discriminatory behaviour. There
is a strong focus on the development of Emotional
Intelligence in our pupils and we provide a number
of activities to promote these aspects. Our
Pastoral Program (PAT) is used to create bonds
within the educational community and create a
program of events throughout the year that also
support and expand learning. To further expand
and encourage creativity and communication in
Early Years, a Performance Afternoon has been
created.

   



i  To further expand and foster creativity and
communication throughout Junior School, we have
a complementary activities programme and events
throughout the year that support and extend
learning. Assemblies, for example, are held once a
week per cycle, and celebrate achievements and
provide an opportunity for pupils to share their
work with others.

  Our International Senior School curriculum
is broad and balanced and covers the main and
specific areas described in the annual
programmes, to help develop a love of Literature
by equipping pupils with the necessary skills and
the opportunity to experience a wide range of
material in preparation for your external exams.
Teachers ensure the development of spoken
language throughout the curriculum; cognitively,
socially, and linguistically. The quality and variety of
the language pupils hear and speak is vital to
expanding their vocabulary, grammar, and
comprehension for reading and writing. This is
supported through Project-Based Learning, where
in addition to the specific objectives associated
with Cooperative Learning, 4Cs; the practical
application of the skills and knowledge acquired,
the objectives in English are reinforced and,
whenever possible, positive links are made.
 
   P.E., Values & ICT (under the ICT Coordinator) are
also part of the International Curriculum and are
taught by specialized teachers.

    

   Our International Junior School curriculum
(Cambridge Assessment Certified) is broad and
balanced and covers the main area of Literacy. The
main objective of the English Centre's International
Curriculum is to promote high standards of
Literature by equipping pupils with a strong
command of the written and spoken word, and to
help them develop a love of literature by providing
them with the necessary skills and the opportunity
to experiment with a wide range of material.
Teachers ensure the development of spoken
language throughout the curriculum: cognitively,
socially, and linguistically. The quality and variety of
the language pupils hear and speak is vital to
developing their vocabulary, grammar, and
comprehension for reading and writing. This is
supported through Topic where in addition to
specific objectives associated with active learning;
the practical application of the skills and
knowledge acquired. Literacy goals are reinforced
and, where possible, positive links are made.

  Art, Physical Education and Computer Science are
also part of the International Curriculum and are
taught by specialized teachers. Values are also an
essential part of the Junior (Primary) section of the
school and are carried out through our teaching.
The Values curriculum, as a subject area, supports
our PAT and the Personal, Social, Health and
Economic Education (PSHE) program.

 Other subjects, such as Natural Sciences, of the
National Curriculum, are enriched to be also
certified by Cambridge Assessment
complementing the internationality of the
curriculum.
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  The general ECI objectives, National and
International Curriculum, which are specified in the
PCC and detailed in the plans, will allow pupils to
develop and achieve the capacities, habits,
attitudes, and values, in addition to the basic
curricular contents and the summary of the I.C.
previously presented, by stage are:
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EARLY YEARS

Discover the environment and their body.
Develop habits of autonomy care and personal
hygiene through situations in which pupils
have the possibility to experiment, interact,
solve problems, discover new experiences,
reorganize your cognitive schemes, etc. in an
environment of affection, trust, and safety. 
Establishing satisfactory social relationships in
increasing fields
An immersion program in the English language
developing oral communicative skills to initiate
and become familiar with the foreign language
through games, songs, poetry, stories, and
audio-visual media. 
Learning to read and write in Spanish and
English. 
Learning mathematical concepts, including
addition and subtraction.
Training is completed with the teachings of
music, P.E, art, and dance.
Start learning the French language, from 2
years of age and start the German language
and Chinese culture from 4 years of age.

JUNIOR SCHOOL

Strengthen the learning of reading and writing
in both languages. 
Detect possible deficiencies that prevent the
obtaining of the correct development of the
different competences. 
Mastery of mathematical operations and the
application of mathematical logical reasoning.
General concepts of knowledge of the
environment that surrounds us, with a wide
vocabulary in Spanish and English. 
Development of creativity through music and
artistic activities and basic computer learning.
Assume responsibilities, developing habits of
personal work, hygiene, effort, accepting and
respecting rules of coexistence and
environment achieving a good integration into
the educational and social community.

SENIOR SCHOOL

Strengthen the learning of the Spanish and
English language.
Strengthen the learning of the French language
or the German language as a third language.
Develop and consolidate study habits, as well
as a tenacity in the acquisition of new
knowledge through daily research.
Development of creativity through music and
artistic activities.
Computer learning at the user level.
The ability to analyse and develop a critical
attitude before the facts that concur.
Strengthen their affective capacities in all areas
of personality and in their relationships with
others.
Respect the difference of genders and equal
rights and opportunities between them.

(Infantil)



SIXTH FORM 
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Proficiency in Spanish and English.
Strengthen the French or German
language.
Develop and consolidate study habits
through reflection and practicality that
prepare you for your next social insertion
through the University.
Acquire with a critical sense, new
knowledge, being able to select them
responsibly and coherently and treat them
autonomously and critically to be able to
transmit them in an intelligible and orderly
way.
Develop basic skills in new information
technologies.
Promote effective equality of rights and
opportunities between men and women.
Exercise democratic citizenship, from a
global perspective, and acquire a
responsible civic conscience.

1.6. Competencias
   On the other hand, according to the Curricular
Project of the Centre and the Tutorial Action Plan,
another of the primary objectives in all stages is
the achievement of the different competences.
These must be integrative (skills, knowledge,
attitudes, and abilities). Basic requirement in the
acquisition process that pupils are able to
recognize them in themselves, to strengthen them
if they are weaknesses and take advantage of them
if they are strengths.

   These competencies are acquired as they are
acquired in the form of being (attitudes, why?),
knowing (knowledge, what?) and doing
(procedures, skills, and abilities how?).

   Already in 1996, UNESCO established the
precursor principles defining the core pillars of
twenty-first century education: "learning to know,
do, be and live together"; subsequently a DeSeCo-
2003 study defines and selects key European
competences, such as "the ability to respond to
complex demands and carry out diverse tasks
appropriately". Competence "involves a
combination of practical skills, knowledge,
motivation, ethical values, attitudes, emotions, and
other social and behavioural components that are
mobilized together to achieve  effective action."

   Competencies are conceptualized as a "know-
how" that applies different contexts of life:
academic, social, and professional. 

1st  Linguistic communication
2nd Multilingual
3rd Mathematical competence and competence in
science and technology (STEM)
4th  Digital Competence
5th  Personal, social, and learning to learn
6th  Citizen competence
7th  Entrepreneur
8th  Cultural awareness and expression

  For the transfer to the different contexts to be
possible, it is necessary to understand the
knowledge present in the competences and the
link of this with the skills and practical skills or
abilities that integrate them.

  For this to be necessary, it is necessary to
transversality of the knowledge and leave strict
static structures. It is necessary to provide the
pupil with a methodology that allows them to
acquire this integrative character through practical
situations and that poses real situations to them.
That is why we must cross the objectives of the
different stages, and the profile of the pupil with
the competences.



   For all these objectives it is essential to be able
to coordinate them and ensure they are cross-
curricular when working on them.
 
   The competences are cross-curricular with the
areas and with the profile of the pupil in the
Curricular Project of the Centre and the Tutorial
Action Plan. The Personal, Learning to Learn and
Social and Civic Competencies are developed and
deployed transversally from the PAT.

   In addition, our pupil profile can be associated
with types of disciplinaries, interdisciplinary
(cognitive and general)and meta-
disciplinary(personal, studies and relationships)
competences.   
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   The distribution of subjects, allocation of time to
them and assignment of teachers are included in
the Annual Academic Plan. Teacher schedules,
times of dedication to areas of responsibility and
other issues related to the work functions of the
teaching team are reflected in the annexes of the
HR procedure as well as in the different profiles of
the positions.
 
  In ECI, regroupings are carried out in certain
courses with a clear intention of pupil
development and group cohesion. The grouping
criteria are reflected in the Grouping Procedure.
 
  The activity of The English Centre is aimed at
achieving the defined vision and developing the
values described in this Project. To this end, the
School Senate works to achieve the ECI objectives
and those included in the national and regional
regulations in force at all times.
 

  

2.  COORDINATION
AND SPECIFICATION
OF THE CURRICULAR
CONTENTS

2.1. Curricular contents
  The minimum contents are those established in
the regional regulations, which we take as a basis,
although we will complete them in use of our
pedagogical autonomy and own character with
plans and projects designed for The English
Centre.

 Coordinated and directed by the Head of
Department, they are  treated by the teaching staff
of each field, area, and subject in a differentiated
way. The  very configuration of the Competences 

  



to refer to Basic Education and Baccalaureate-
requires distinguishing in them knowledge, skills,
abilities, and attitudes, so the reference to
contents of different order is fully established in
the standard.
 
    The presence of Competencies in the curriculum
has reinforced the differentiation of contents that
develop them. So today we talk about knowledge,
skills and abilities, and attitudes that allow us to
put into practice a certain competence. There is
knowledge that refers to contents of a conceptual
nature, that is, the set of objects, facts and
symbols that have certain common characteristics
and constitute the contents that Humanity has
been bequeathing to us in the field of Arts,
Sciences, Technology and Humanities and Social
Sciences. They constitute "knowledge", as we state
in the general lines of the SGP.

 We understand that the pupil must be a
participant in their own teaching-learning process,
as we develop in the methodological lines, working
on concepts, procedures, and attitudes,
developing their own strategies and competences.
This process of learning to learn is adapted to the
different stages of the pupils, being able to choose
different routes and itineraries depending on their
academic and vocational aspirations. This is
possible thanks to our open and flexible
curriculum that allows them different options.
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a. TOPIC and Project-based learning (PBL):ECI
area that aims to work different curricular subjects
in a holistic manner through collaborative works
and projects having English as the main curricular
component. In this way, in addition to achieving
the improvement of key competences, it allows the
pupil to develop other skills linked to both the
English language and general cognitive
development, such as research capacity, critical
thinking and public speaking. TOPIC is taught in
Junior School (Primary), while in Secondary (ESO) it
is PBL.

b. The artistic activity, which in ECI is
characterized because we have separated in a very
marked way the part the Arts from the Musical
Expression, granting a teaching period more than
that contemplated in the regulations. The
development of aesthetics and good taste are one
of its fundamental objectives.

c. BUSINESS, as an introduction to Economics
from Secondary (ESO), taught in English, which
brings the world of Economics and business
management to our pupils from a very practical
and operational perspective, both in basic
concepts and in the most detailed aspects.

d. Curricular Options. The specific subjects and
of Free Autonomous Configuration of
Baccalaureate are developed annually according to
the vocational and aptitude interests of our pupils. 

e. English Extension in Sixth Form
(baccalaureate),dedicated mainly to our pupils
actively preparing for the external tests of
Cambridge (Advanced).

  

2.2. Areas and own resources

   The School has its own resources and a defined
series of its own areas associated with the
different projects it maintains. They are specified
in the PCC and in a general way we summarize in
the following sections:



f. Own design material.  As a basis for the
innovative nature that identifies us, both in the
methodology and in the contents to be taught, it is
common for the different departments to choose
not to use a commercial textbook (paper or digital
format) and opt for their own material, also in
paper or digital format, which personalizes the
pupil's learning. By so doing, we can more
effectively achieve the established objectives.

g. Specific classrooms: The school has specific
resources such as the laboratories and art
classroom of Junior School (EPO). These spaces
have preference to be used by the areas of the
department to which they are associated, but it
can be used, in free moments, by any member of
the educational community

h. Themed classrooms.   Associated with the
departments/projects, there are specialized topic
classrooms, where interaction with the topic is
acquired in a more natural way because it offers
pupils environments conducive to observation,
experimentation and meaningful learning, creating
collaborative learning spaces, fully adapted for the
development of different activities and pedagogical
projects such as laboratories of all scientific fields,
technical drawing, plastic and art classroom,
specialized STEAM classrooms, reading room,
library, debate room, language classroom,
Mindfulness classroom, orchard and its seed
classroom, swimming pool, music and
instrumentation classrooms.

i. Subject Classrooms: Linked to a subject and
equipped with the specific resources.
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   They are their own projects whose ultimate goal
is to provide a differential value ECI reaching the
pupil's final profile. They are directly associated
with the educational project.
 
 Some depend directly on the departments,
directly associated with our curricular proposal.
Within this block some depend directly on an area
and work from the same or other related ones,
while others work across with activities that are
carried out in different areas and departments and
are directly associated with the PAT. Their common
objective is to enrich the official curriculum, in
scope and depth, in content and in the
development of skills, offering the pupil different
didactic experiences that contribute to their
holistic development and achievement of
competences.
 
 Another large block of projects can be considered
educational plans, part of the development of the
projects, which are our characteristic and help to
assimilate a philosophy that transcends and goes
beyond life in ECI. The projects are systematic and
content models developed to have greater
efficiency when it comes to achieving fundamental
objectives within our educational project.
 The breakdown of each project and its description
is detailed in the annex to this document Own
Pedagogical Projects.

  

2.3. Own pedagogical projects



     The basis of our methodology is inspired by our
motto "Lifelong love of learning",  with a plural
range of approaches to the world so that its pupils
grow in an open, multiple environments, which
serves as an environment to develop as people
with science and culture at the service of human
growth. The specific methodology will be the one
that is determined by the didactic departments,
following, in any case, the lines marked for the
achievement of the profile of the pupil of our
Centre. 

     To guarantee our teaching model, we promote
an active and constructivist methodology through
which the pupil himself can develop the pace of
learning and the acquisition of skills, where the
teacher is the guide of this process. They allow the
pupil to develop their own learning strategies,
analyse possible solutions and learn from their
mistakes, that is, we induce divergent thoughts.
This way of working, which generates the creative
vision in our pupils, is enhanced by the processes
of self-evaluation and co-evaluation. 

    We also work with methodological strategies
that we carry out with a convergent approach,
encouraging logical inference and the sequencing
of rules and algorithms to find a solution, from Key
Competences and Multiple Intelligences. This is
reflected in the Kaleidoscope, a tool that shows in
an integrative way the two approaches, identifying
the evidence and performance that we intend to
achieve and that represent a guide for teachers,
pupils and even families.

 Our work philosophy is to develop an eminently
practical teaching. Therefore, pupils learn by
observing, building, investigating, analysing, and
developing practical cases, and correcting and
relying on good professionals. An interactive
methodology that, with one technique or another,
involves the participation of pupils.  We use
research and the generation of projects as a
teaching process, creating meaningful and 

, 
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collaborative learning environments, which
together with emotion, generate in our pupils the
necessary curiosity to learn to continue improving
and progressing.
 
     We base on the premise that there is no single
methodology for excellence, but that there are
different methods and that the use of the most
appropriate technique will depend on the learning
focuses and the objectives to be achieved. The
strategic use of all of them leads the pupil to a
global approach that allows him to have personal
tools to find a solution to the different problems
posed at the academic level and even at a
personal and social level.

 The implementation of methodologies is
articulated in a double aspect: 

2.4. Methodological lines

  
A vertical one from Early Years to Upper
Sixth Form (2nd year of Baccalaureate), in
which a sequencing of the contents and
objectives of the areas is guaranteed.

And another horizontally, integrating them
between the different disciplines and
working on other tools that promote
attitudes and values, in which each pupil is
the centre and is an active part of the
teaching process



    The chain of objectives, the sequencing of
contents, progressive work and the use of
homogenized criteria allow the pupil to advance in
their educational trajectory through the different
stages in a fluid way and adapting to the new
needs that they suppose. Our curricular project
includes in detail these aspects related and
interrelated with the different academic
disciplines.

   The methodologies used from the centre are
specifically adapted according to the departments
or areas. The teacher is in charge of guaranteeing
the operability and functionality of the learning
and generating opportunities that can be put into
practice to help pupils in their critical assessment,
reflection and conclusions.

    At the same time, it is necessary to offer
different guidelines taking into account the
diversity of the pupils, always supported by the
Guidance Department, which respond to the
different needs of each of them collaborating with
the entire teaching staff in all those actions aimed
at ensuring a comprehensive training of the pupils
and the adaptation of the teaching processes to
the characteristics and needs of all pupils, as we
collect in the section form of attention to diversity.

  Early Years with an active, diverse, and balanced
methodology and with the different stations and
resources available in each classroom, the pupil
enjoys an individualized attention. It is a lively
environment, of small groups that investigate,
always explore and work on different
competencies.  The game is used as a
development engine both inside and outside the
classroom through different teaching-learning
areas. The objectives and standards of learning in
Early Years mark the progress of our pupils to
achieve the global objectives. The cornerstones of 
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Early Years are the individual portfolio of each
pupil that details their trajectory and the objectives
of each area that fit the needs of each pupil. It is a
really individualized teaching-learning process.

    In Junior School (Primary)  and first years of
Senior School  (Secondary)  a more
interdisciplinary character is sought, from Year 3
(3rd of Secondary) -without losing this cross-
curricular manner- there is a tendency to a more
disciplinary methodology, very focused on the
orientation of future choices of an academic and
vocational nature. In short, an education based on
both collaborative and cooperative learning
environments and the development of multiple
intelligences is promoted. We consider ourselves
an inclusive centre, so we assume the diversity of
our pupils. Our curricular proposal allows us to
respond to the different needs of our pupils and
achieve each of them their maximum potential,
this process is developed in a complete way, is to
ensure attention to the diversity of learning of
each pupil, enhancing their strengths and allowing,
at the same time, to develop and evolve in those
areas in which they find more difficulties.

    In a globalized way we focus on neurodydics and
constructivist theories and thinking in cooperative
and collaborative environments promoting an
education that promotes initiative, creativity,
critical spirit, decision making and teamwork.
Therefore, we work on techniques that develop
metacognition processes:



     Part of the methodology, the characteristic of
our methodology, are the complementary,
extracurricular activities that allow the pupil to
analyse what has been learned in a playful and
more practical way. In addition, they have a
primary purpose that is to relate to their
environment, either locally, nationally, or
internationally. They allow our pupils to become
aware of other cultural and social realities,
favouring their integration.
 
 Participation in internal and external competitions
and contests is another contribution to the pupil
to expand their learning in all areas. Internal as
scientists, debates, literary and external of all
disciplines allow the pupil a greater depth in their
cores of interest, enhance qualities and skills and
sense of belonging. 
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    In addition, learning by doing a service to society
is another of our methodological keys and part of
our purpose (Shaping a sustainable and
purposeful future),where we achieve a synergistic
alliance between education and social
commitment. We teach our pupils to be
responsible citizens and committed to their
environment. Our pupils participate in different
activities, framed within the curriculum of the
centre, sponsoring children from Ethiopia and
Guatemala, in solidarity campaigns, in sponsorship
of a local beach that they clean several times a
year, or going to the reference hospital of Jerez to
share scientific experiences with children with
long-term diseases. On the other hand, the
Sustainability Classroom initiative offers pupils the
possibility of getting involved in reducing the
ecological footprint of the Centre.   And through
the Social Responsibility Commission (Our Values
Are Who We Are) numerous pupil volunteers are
coordinated, who participate in several projects
offered by different NGOs.
 
 We are committed to the redesign and creation of
"flexible" educational spaces, which have been
adapted to methodological innovation and the
integration of technologies in the classroom that
stimulate the motivation and active participation of
pupils, generating, consequently, more significant
learning.

Collaborative work

 

Thought Paths

 

Project Based Learning PBL

Socratic Dialogue

 

Learning and Service Technique

 

Debates

        Nuclei of global interest. Each year

activities are organized focused on a

central theme proposed by the Leisure

and Culture Commission and that are

present in all the acts and events of the

Centre. The theme revolves around a

cultural event that is related, either with

an anniversary or with the identity of our

School

 

2.5. Complementary and
extracurricular activities

   We offer an extensive Curriculum with a wide
educational offer of extracurricular and
complementary activities that provide the pupil
with experiences in different situations,
environments and contexts that will help them
define themselves as people forming their
character and helping them to get to know each
other better. With this we manage to develop the 



aspects of the ECI Pupil Final Profile preparing
them to function safely in life including an
international environment.

   The activities are not strictly academic, they
provide different and engaging learning
experiences and situations. Thus, this type of
activity becomes a primary tool. They allow the
pupil to make an analysis of what has been learned
and to be able to verify and experiment in a
practical way, complement, and give meaning to
curricular learning, awaken, and respond to
curiosity satisfying the need to explore different
contexts. They promote the opportunity to live and
interact with each other and with other adults to
favour their autonomy and their critical sense in
order to increase the motivation and interest of
the pupil for their own learning process.In
addition, they seek the active involvement of the
entire educational community covering the local,
regional, national, and international field.
 
 Complementary activities, mandatory for our
pupils and within the school day, are always linked
with departments and areas of knowledge and
related to the different achievements and
objectives to be achieved.
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      The centre has mechanisms, detailed in this
document especially in methodological lines, to
ensure that the contents that are worked on are
done in an integrated way, so that the pupil learns
to relate, extract, and differ them in a globalized
way, regardless of the area where they learn. 
 

3.  CROSS-
CURRICULAR
TREATMENT IN THE
AREAS,  SUBJECTS,  OR
MODULES OF
EDUCATION IN
VALUES AND OTHER
TEACHINGS

It is dealt with from interdisciplinary
programs, which include interventions directly
related to the values that we intend to promote
(balanced diet programs, prevention of
smoking and alcoholism, reading, etc.). Also
included as part of the PAT.

Education in values is treated extensively from
the Tutorial Action Plan, especially the
ethical principles ECI, such as generosity,
honesty, and respect.

Finally, cross-curricular elements are treated
and worked on in the different areas
through their presence through the contents of
the same, simply with the route of the different
topics that are treated in each area.

 



Reading comprehension.
Oral and written expression.
Audio-visual communication.
Information and Communication Technologies.
Entrepreneurship.
Civic and constitutional education.
Effective equality between men and women
Prevention of gender-based violence
Prevention of violence against persons with
disabilities
The prevention of terrorist violence and any
form of violence, racism, or xenophobia,
including the study of the Jewish Holocaust as a
historical fact.
Peaceful conflict prevention and resolution
The values that underpin freedom, justice,
equality, political pluralism, peace, democracy.
Respect for human rights and the rejection of
terrorist violence
Plurality and respect for the rule of law
Sustainable development and the environment
The risks of sexual exploitation and abuse
Abuse and mistreatment of persons with
disabilities
Risk situations arising from the improper use of
Information and Communication Technologies
Protection against emergencies and
catastrophes.
The entrepreneurial spirit, the acquisition of
skills for the creation and development of the
various business models and the promotion of
equal opportunities and respect for the
entrepreneur and the entrepreneur, as well as
business ethics.

  Through the implementation of departmental
innovation pedagogical projects mentioned above,
we work on transversality, globalization and our
pupils find in diversity a learning opportunity. In
addition, the two CORES TOPIC and PBL (Junior
and Senior respectively) of the IC work in this way. 

   The basic cross-curricular elements indicated in
the current legal regulations are:
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Physical activity and a balanced diet
Improving coexistence and preventing traffic
accidents

 Especially in the Tutorial Action Plan and also in
the different subjects the priority elements and the
way of working with them are treated, taking into
account in the calendar and plan of activities the
significant dates, recognized nationally and
internationally, are dedicated to deal especially
with these issues (Peace, Equality, Disability,
Environment, Family).



 The concept of "attention to diversity" is broad
and tries to respond to learning differences,
learning difficulties, sensory, physical, mental, and
social disabilities, risk groups, gifted pupils,
foreigners, pupils with special interests and any
other differentiated and specialized educational
need.

 Diversity is an easily observable reality, and its
adequate attention is one of the basic pillars on
which our educational system is based. Each pupil,
in the classroom, has a wide range of educational
needs due to the presence of multiple personal
and social factors (gender, age, stage of
maturation development, motivation, interests,
learning styles, expectations, socioeconomic and
cultural origin, ethnic origin, etc.), which must be
satisfied throughout their school life.

 The methodological lines include diversity
explicitly, in ECI we start from the premise that all
teachers must attend to individuality within the
classroom. Our attention to diversity is based on
two pillars:
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    The Guidance Department, where necessary,
taking into account the diversity of the pupil,
responds to their different needs, collaborating
with all the teaching staff in all those actions aimed
at ensuring comprehensive teaching and adapting
the teaching processes to their characteristics and
needs to achieve their maximum potential from
each of them. To this end, we have reinforcement
and support teachers who share classrooms with
the holders, so that they ensure that all pupils can
continue to progress. 
 
    In our PAD (Plan of Attention to Diversity) all the
measures that we have as a centre to attend to
individuality are collected. It adapts to the learning
rhythms and the peculiarities of all the pupils,
making the spaces, contents, methodologies as
flexible as possible. As an inclusive centre, we
assume the diversity of our pupils, so our
curricular proposal allows us to respond to the
different needs of our pupils and get each of them
to get each pupil their maximum potential.

    The detection of a specific need for educational
support must be as early as possible to apply to
the pupil as soon as possible the measures of
attention to diversity available to the Centre. For
this, it is absolutely necessary to have adequate
information transmitted between the different
functions affected, each within the scope of its
specialization and competence (families, subject
teachers, tutors, counsellor and members of the
management team). 

    In our Centre, it is the Pedagogical Coordination
Technical Team (ETCP) and the Tutorial Action
Team (EAT), working together, together with the
rest of the teachers and tutors, with the advice of
the Guidance Department, who adopts the
measures that best guarantee adequate attention
to the pupils’ educational needs. The decision-
making that derives will be carried out taking into
account the diversity of abilities, knowledge,
learning rhythms, interests and motivations of the 
 

4.  FORM OF
ATTENTION TO THE
DIVERSITY OF THE
PUPILS

Prevention, detection, and identification of
needs

Educational response to these needs



     In ECI, the Orientation Plan and the Tutorial
Action Plan are clearly differentiated. Our
Pedagogical Directorate, to pay special, very
personalized, and unique attention to the Tutorial
Action Plan, is enhanced with a double direction,
Academic Direction and Pupils' Director.
 The Orientation Department leads the Academic
and Professional Orientation Plan (POAP) under
the direction of Pupils' Director. The Guidance
Department and the Tutorial Action Team work
together.

 The Tutorial Action Team led by Pupils' Director
designs and implements the ECI Tutorial Action
Plan as described below and detailed in the
document itself. 

 ECI specifies academic orientation and tutorial
action in two plans:

pupils, and will be aimed at achieving the
objectives and basic competences established in
each of the educational stages.
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5.  ORIENTATION
PLAN AND TUTORIAL
ACTION

Academic orientation. ACADEMIC AND
PROFESSIONAL ORIENTATION PLAN (POAP)

Tutorial action. TUTORIAL ACTION PLAN
BASED ON PERSONAL, SOCIAL AND
EMOTIONAL DEVELOPMENT



   One of the objectives of the Orientation
Department, especially in the Senior School stage
(Secondary and Sixth Form), is academic and
professional training.

 Pupils will have to make important decisions
choosing between different paths and alternatives.
The role of guidance is to provide as far as
possible the means for them to deal adequately
with this choice.
 
 However, knowing how to decide means
mastering a series of skills. The knowledge and
skills involved in decision-making are something
that is acquired in one way or another within the
framework of the curriculum, through the learning
that is promoted in the different areas and
subjects. 

 Also, from the tutorial action some of the previous
contents are addressed. Therefore, the Orientation
Plan specifies the actions to be followed in three
different but complementary ways: the teaching
plans, the Tutorial Action (PAT) and other specific
activities carried out by the Orientation
Department itself. 

The ECI POAP, a document of the Guidance
Department, specifies the activities, scheduling,
and form of action to ensure the preparation of
pupils in their decision-making process. We
accompany them, guide them, expose them to
different situations and present the necessary
information for their future success post ECI (After
ECI). 
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The work of the teacher/tutor
The tutor/Deputy Head coordination
Study and follow-up work of the PAT
Cooperation of families
Performance and follow-up of cooperative
tutors
Positive Discipline
Peer mentor figure

 the forms of support and guides pupils in favour
of a personalized education. It develops a
complete curriculum for the personal, emotional,
and social development of our pupils.

 The main purpose of tutoring is to promote,
enhance, maintain, coordinate, design and provide
pupils and families with a values-based education
as personalized as possible. It is a task of the
entire teaching staff and, especially, of the tutors,
since they must carry out the actions and
proposals for improvement that in each case, they
deem necessary. All this is possible by the
participation of:

      Pupils participate in the decisions and daily life
of the school, constituting one of the distinctive
aspects of our ECI educational project, through the
School Council, the Committees, and the Houses.
Through the assemblies they receive information
about life in the school and also offer a voice to
the pupils.

 The Houses enhance a sense of identity by
communicating, combining the horizontality and
verticality of the community. 

 It is included and specified in the Tutorial Action
Plan Document based on PSHE, emotional, social,
and personal development of the pupils.

5.1. Academic and Professional
Orientation Plan 

5.2. Tutorial Action Plan

   It structures the channels of collaboration and
communication between all members of the
educational community, develops activities that
promote the integral development of pupils, sets  



Respect for the entire educational community
Respect for facilities and recreational areas,
hallways, and gardens 
Care and cleanliness in the courtyards,
corridors, and classrooms
Attendance and punctuality

Positive Behaviour Policy.
Safeguarding (Child Protection and
Antibullying) Policy

     The School is a small society and, as such,
needs a series of rules that regulate the
coexistence of the educational community and
allow to know the correct line of action that is
expected of each of its members. These rules help
us to organize and structure our daily work and
being a participant in them makes our pupils an
active part of the School, encouraging involvement
in the Educational Project of the same. All these
rules are included in the ROF, rules of corridors
and classrooms, rules of coexistence. We will
highlight some of them:

    We must highlight that the ultimate goal of all
these standards is that they contribute directly to
improving the climate in the classroom and, with it,
aspects that favour the teaching and learning
process. 
 
 The internal regulations referring to school
coexistence are included in two blocks of
documents:

1.
2.
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    Both are annexed documents of the PAT
(Tutorial Action Plan), they are published in docs of
the Atalaya centre available to all the staff of the
Centre and in docs of interest in ECINET available
for families.

     The Positive Behaviour Policy serves as a guide
for the necessary actions in the orientation of the
behaviour of our pupils, always with a positive
spirit for the evolutionary process of our pupils,
taking into account their level of maturity and with
the aim of achieving the climate of coexistence
necessary to develop with harmony, efficiency and
respect the growth as a person of our pupils. 
 Positive behaviour is rewarded and rewarded as a
form of influence to recognize the desired
behaviour. It starts from a global approach to
regulation and management of coexistence,
working both from the prevention and from the
direct resolution of problems and combines the
possibility of applying a system of norms,
recognitions, and corrections with that of offering
resources for the resolution of conflicts between
those affected through dialogue. 

   The Safeguarding (Child Protection and
Antibullying) Policy is a general document of the
Centre. This policy complies with the guidelines set
out in the documents Safe to Learn- Embedding
Anti-Bullying Work in Schools, Safeguarding
Children and Safer Recruitment in Education,
DCSF, Jan 2007.  In addition, the content of this
document is supported by Spanish legislation
according to Organic Law 8/2021, of June 4, on the
integral protection of children and adolescents
against violence, the Autonomous Law JA 1/1998,
of April 20, on Rights and Attention to minors (BOE
24-6-1998), Decree 210/2018, of November 20,
which regulates the procedure for acting in
situations of risk and helplessness of children and
adolescents in Andalusia (SIMIA) and the Order of
June 20, 2011, which adopts measures for the
promotion of coexistence in educational centres
supported with public funds and regulates the  
 

6.  PLAN OF
COEXISTENCE AND
RULES OF
COEXISTENCE OF THE
CENTRE AND THE
CLASSROOM



Promotion of pupil
participation in the
school

right of families to participate in the educational
process of their sons and daughters. 
 
 From the Tutorial Action Plan, activities are
worked on to develop habits, attitudes, behaviours,
and values in pupils such as tolerance, empathy,
respect, inclusion, diversity, or equality. It serves as
a preventive basis for the ECI Coexistence Plan
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      ECI believes that throughout this Educational
Project the school's own style is clearly reflected,
aimed at promoting, precisely, human excellence
and the academic leadership of our pupils.
However, in order to comply with the provisions of
the Education Law of Andalusia we specify in a
specific section everything that from ECI we
consider improves the school performance of our
pupils and explicitly promotes their continuity in
the educational system.
.

7.  OWN OBJECTIVES
FOR THE
IMPROVEMENT OF
SCHOOL
PERFORMANCE AND
CONTINUITY OF
PUPILS IN THE
EDUCATIONAL
SYSTEM

OWN 
OBJECTIVES

SCOPE OF
CONCRETENESS

PAT

Participation of
families in the
centre and
assumption of
their proposals

Parent School
Strategic plans
Improvement plans

Alignment,
involvement, and
participation of
teachers with the
ECI MVV

ISO, EFQM, EFR and
CAMBRIDGE, CIS
quality systems
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    The investment in the development of the
School Staff is a fundamental element for The
English Centre, since it means for the staff not only
to be up to date with the latest educational and
management trends, but also their development
on a personal and professional level. For the
Centre, it means that the staff is at the forefront in
the education sector and, in turn, that they feel
motivated, confident, and integrated with the
Educational Project of the Centre.
 
    The Centre gives the development plan a
relevant importance, expressing it as one of the
lines of commitment of the Centre's HHRR Policy
and including it in each of the strategic plans. The
high degree of compliance allows to acquire and
develop the knowledge and skills necessary for the
implementation of the numerous projects and
services managed throughout the plan. 
. 
 
    Based on this skill assessment of the staff, we
define the specific areas of improvement for each
person. This, together with the strategic and
general objectives of the Centre, are reflected in
the multiannual training plan and are specified in
the annual training plans. All this, together with the
leadership, allows professional development and
increase staff satisfaction in this aspect. In the
same manner, teachers are encouraged to
participate, as speakers, in courses related to
teaching, both internally, for staff and families, and
externally
 
 

8.  TEACHER 
TRAINING 
PLAN

Promotion of pupils'
curiosity and
creativity

International
Curriculum
certified by
CAMBRIDGE
ASSESSMENT in
Junior School and
the BRITISH
COUNCIL in Early
Years, Pedagogical
Innovation
Projects.

Development
of own projects
of continuous
improvement

According to
Annex to this
document Own
Pedagogical
Projects.

TOPIC and PBL,
artistic activity,
Business,
Curricular
optionality,
Extension of
English in Sixth
Form
(baccalaureate).

Development
of own areas

Promotion of
innovative
methodological
lines

Collaborative
work, Thought
Paths, Project
Based Learning
(PBL), Socratic
Dialogue, Learning
and Service
Technique,
Debates.

Support Programs,
methodology, 
 monitoring or 
 individualized,
Plan of Attention
to the diversity 
 (PAD), Plan of
Activities of Centre

Individualized
attention of
the pupil



    The needs and expectations of training of the
staff are collected Annually and we present at the
beginning of each school year an annual Training
Plan that contemplates the objectives of the centre
and the needs of our staff. The training plan
specifies the resources necessary for training
(economic, time, effort, etc.) necessary for the
fulfilment of the planned actions and personal and
professional development. 
 
    In the training plan it is established in the
following blocks:
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      The criteria established for the different times,
both of the organization of the pupils and in the
organization of the organization of the staff are
developed in the Annual Academic Plan and the
Annex of the ROF Annual General Organization.
This document established the general hours of
the centre and the guidelines for organizing
educational care, attention to parents or
extracurricular activities.
 
   The absences of the teaching staff and their
substitutions are included in the Annex of the ROF
Annual General Organization and the Annex to the
HR Procedure of Absences and Substitutions.

 

Block 1 – Training in management and
management

Block 2 – Academic background

Block 3 – Tutorial Training

Block 4 – Training in administration and
services

Block 5 – General trainingl

Prior information of each course to be carried
out, with the program, the schedule, and the
topics to be discussed.
Presentation of previous works, materials and
analysis of the topics that will be treated in the
course, especially if it is institutional training
Organization of the substitutions of those
people who need it if their schedule is
incompatible with that of the course.

     In each training activity we follow the following
line of work:

 After each training activity, the person in charge of
it or the participant makes their assessment of the
training action, so that we have the results of
satisfaction and participation of all the activities. At
the end of the course, after the analysis of these
results, the Management prepares the Plan for the
next year making the appropriate adjustments.

9.CRITERIA FOR THE
ORGANIZATION OF
SCHOOL TIME AND
OBJECTIVES AND
INTERVENTION
PROGRAMS IN
EXTRACURRICULAR
TIME 



10. INTERNAL
EVALUATION
PROCEDURES
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ELEMENTS OF
THE PLAN

INDICATORS
EVALUATION
PROCEDURES

a) Organization
and use of the
centre's
resources

a.1.-Material control procedure (Inventory,
Requests...). Pedagogical Resources, School
Material, computer resources.

a.2.- Infrastructure maintenance, improvement,
and investment plan.

a.3.- Management of activities to optimize and
manage the necessary resources

a.4. Technological Infrastructure Plan. Allocation,
improvement, network expansion and necessary
devices

Assigned responsible
and annual review

Indicators and
annual review

Indicators

Indicators

b) Relations of
coexistence
between the
educational
community

b.1.- Existence of an ROF adjusted to the
framework standard.

b.2.- Existence of a Coexistence Plan adjusted to
the framework norm. Part of our PAT

b.3.- Protocol of Coexistence in the work
environment

b.4.- Social Responsibility Policy

Assigned responsible
and annual review

Indicators

Coexistence
committee, annual
minutes.

Assigned
Responsibleb.5.- EFR. Commitment and measures

c) Coordination
between
management
team, faculty,
departments,
and tutors.

c.1.- Existence of an updated PEC/PCC.

c.2.- Adjustment of the teaching programs to the
PEC/ PCC.

c.3.- Compliance with Teaching Programs

Revisión en el Plan
anual Académico

Management Team
Reports, Linked
Indicators. 
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ELEMENTS OF
THE PLAN

 

INDICATORS
EVALUATION
PROCEDURES

Management Team
Reports, Linked
Indicators. 

d) Application of
evaluation
criteria 

d.1.- Compliance with Teaching Programs

e.1.- Adjustment between the support and
reinforcement needs detected and those actually
carried out

e) Reinforcement
and support
measures
employed.

f) Educational
and vocational
guidance
activities.

f.1.- Existence of a POAP in the PGA

f.2. - Plan of Vocational Guidance Activities

f.3. - Plan of Visits and Professional Practices

Responsible D.O.
Minutes and Annual
Monitoring Indicators

Annual Review of the
Plan

Head of Department
Evaluation Reports

g.1.- Achievement of the Key Competences in the
degree that has been programmed for each
course

g) Suitability of
the methodology
and the
curricular and
didactic
materials used.

Evaluation Reports of the
Heads of Departments.
External Comparison.

g.2.- Percentage of pupils with positive evaluation

g.3.- Results in External Control Tests (PISA,
Diagnosis, Scale, PEBAU)

Annual Academic
Director Report

h) Adaptation of
the educational
offer to the
educational
needs of the
pupils.

i) Regularity and
quality of the
relationship with
parents or legal
representatives.

h.1.- Plan of complementary and extracurricular
activities vertical and horizontal. Existence of
sufficient and varied supply in each of the stages
taught, as well as in its complementary and
extracurricular activities.

Indicators. Report
responsible for ECI
Activities. 

i.1.- Scheduling of Group meetings.

i.2.- Number of annual individual tutorials per
family. 

i.3.- Satisfaction of the families for the regularity
and quality of the relationship with the centre.

Verification of its
presence in the PAT and
effective implementation

Measurement Indicator.
Quarterly Minutes

Model of Excellence
Surveys of own
elaboration.
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11.  REGULATIONS

General lines of pedagogical action. Values and
own character.
Coordination and specification of the curricular
contents.
Cross-curricular treatment in the areas,
subjects, or modules of education in values
and other teachings.
Form of attention to the diversity of the pupils.
Orientation plan and tutorial action.
Plan of coexistence and rules of coexistence of
centre and classroom. Correction system.
Own objectives for the improvement of school
performance and continuity of pupils in the
educational system.
Teacher training plan.
Criteria for the organization of school time and
objectives and programs of intervention in
extracurricular time.
Internal evaluation procedures.

Channels of participation of the different
sectors of the educational community.
Criteria and procedures for transparency in
decision-making.
Organization of the spaces, facilities, and
material resources of the centre, with special
reference to the use of the school library, as
well as the rules for its correct use.
Organization of the surveillance of breaks and
of the periods class entries and exits. 

    According to the LOE (modified by the LOMLOE)
art. 121 and LEA art. 127, the Educational Project
of the Centre (PEC) must contain:

1.

2.

3.

4.
5.
6.

7.

8.
9.

10.

 Likewise, the Regulations of Organization and
Operation (ROF), will collect:

1.

2.

3.

4.
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info@elcentroingles.es

Localidades que atendemos:
Arcos-Bornos-Cádiz-Conil-Chiclana-Chipiona-El Puerto de Santa María-El Santiscal-Jerez-Puerto Real-
Rota-San Fernando-Sanlúcar de Barrameda.
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